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The purpose of this study was to identify those factors that
cause adult students to drop out of literacy classes before they
reach their desired goals. The study also examined whether those
factors are related to teacher-student relationships, student
motivation, school climate, and literacy level.
One hundred and thirty four (134) adult students enrolled in
literacy classes were administered a questionnaire designed to
identify potential dropouts. The student questionnaire was
administered ramdomly by literacy level.
To enable the data to be analyzed by computer application,
the student’s coded numeral responses were entered by way of
Cathode Ray Tube (CRT). Crosstabulation, Condescriptive, and
Pearson Correlations were the statistical procedures employed.
The findings of this study indicated that there was a
significant relationship between the potential adult literacy
dropout and teacher-student relationship. There was also a
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significant relationship between the potential adult literacy
dropout and student motivation. There was not a significant
relationship between the potential adult literacy dropout aind
school climate. In addition, there was no significant difference in
literacy levels and the potential to drop out of literacy classes.
The recommendations of the study were as follows:
1. Teachers eind staff providing literacy education should
receive training in motivational techniques, sensitivity techniques
and dropout prevention. The acquired skills should be an integral
part of literacy education,
2. Tlie adult literacy students should have access to trained
counselors who could assist them with personal problems related
to education and/or encourage (motivate) them to stay in school.
3. The researcher recommends that more research be
done in the area of teacher-student relationships in literacy
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In recent years according to research (University of Georgia
1990), the awareness of the serious problems arising from
illiteracy in America has caused an explosion of interest in the
issue. According to the report, countless articles and telecasts
have expressed shock and dismay at the undeniable fact that
millions of Americans lack the literacy skills they need to thrive
in and contribute to our society. Although the literacy problem is
far from new, a number of diverse forces have converged to focus
increased attention and resources aimed at reducing the
disturbingly large population of adults who lack basic literacy
skills.
According to the Governor's Task Force Report on Adult
Literacy (1988), adults who lack literacy skills find it difficult to
engage in simple day-to-day activities such as reading the
newspaper, monitoring their children’s homework, cooking from
a recipe, or balancing a checkbook. Further, adult illiterates are
excluded from well paying jobs and are often unable to eairn
promotions.
The Task Force (1988) also reported that Georgia has more
than its share of illiterate adults. As a result, the state has
difficulty in providing an adequately trained labor force to the
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industries which require more of their employees than the
performance of repetitive tasks which change little from year to
year.
In an effort to educate illiterate adults, Georgia provides
public school literacy classes. Many adults enroll in the classes:
however, many of them drop out before completion. This study
was designed to investigate those factors that cause under
educated adults to drop out of the literacy programs before their
goal is obtained.
Purpose of the Study
The purpose of this study was to identify those factors that
cause students to drop out of literacy classes before they have
reached their desired goal(s). It is unlikely to gather an adequate
sample of students that have already dropped out of the program
due to the inability to follow-up (residence changes, the lack of
telephones or disconnection of telephones), this study focused on
obtaining information from potential dropouts.
A student questionnaire was used to gather information
from students who were attending literacy classes. The
questionnaire was designed to collect information that would
predict the potential to drop out as well as gather information on
variables that may be related to the student’s decision to stop
attending classes.
3
Background of the Problem
The problem of illiteracy is growing rather than
diminishing. A significant factor contributing to this growth is
that the children of illiterate parents are more likely than other
children to become illiterate themselves. Thus, the Task Force
(1988) indicated that this leads to what some have called a "cycle
of illiteracy." Not only is the quality of life diminished for these
individuals, but society loses doubly by paying for the support of
many illiterate citizens while foregoing the contributions which
they could make to the community-at-large if they were literate.
According to a study (University of Georgia 1990), Georgia
has one of the highest dropout rates in the nation. The state of
Georgia ranks low among the states in the number of students
who graduate from public high schools. Although literacy
achievement alone cannot account for the poor showing in the
graduation rate, it most certainly is one of the key factors.
Children that drop out of high school soon become adults.
As the public school adult education movement was getting
underway, the concept of the adult education role of the public
schools was primarily thought of as offering opportunities for
immigrants from abroad to learn English or to enable boys and
girls who had to leave school to go to work an opportunity to
complete formal education in night school (Knowles 1960).
These concepts of the role of the public school in adult education
remain highly important. However, until the functional illiterate
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rates became publicized, few people understood the magnitude of
the problem. Most illiterate adults take great pains to hide their
educational deficiencies (Ulmer 1970).
In time, the emphasis of the public school’s adult education
program was broadened. The Task Force (1988) examined the
extent of the adult illiteracy in Georgia. The best estimate of adult
illiteracy in Georgia has been derived from national census data.
The national census estimated that 33.3 percent of Georgia's
adults were illiterate. When this national estimate was applied to
Georgia's 1985 adult population (4,200,000), it was estimated
that approximately 1.4 million adults (aged 19 and above) in the
state are illiterate. This rough estimate was supported by an
examination of the grade attainment information collected in the
1980 U.S. Census for Georgia. The census data indicated that
approximately 1.4 million adults had completed less than 12
grades of school.
Because of the above findings, the Task Force (1988)
recommended that the Georgia education focus of adult literacy
be designed to accommodate all eligible adults at three levels of
literacy (I Basic Literacy, Levels 0-4; II General Literacy, Levels 5-
8; and III Specialized Literacy, levels 9-12). It was expected that
individual instruction would be based on the needs and skills the
participants bring to the program.
Research conducted by the University of Georgia (1990)
indicated that adult literacy education in Georgia is severely
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underfunded. In one recent fiscal year, the total budget for public
sponsored adult literacy programs — consisting of federal, state,
and local contributions — was just over four million dollars. That
means that the adult educators are expected to meet the
educational needs of low-literate Georgians for approximately
$2.00 per person. Needless to say, with so little money available
to recruit and teach adult students, only a fraction of those
students who could benefit from literacy education actually
receive it and many who receive the education never complete
the program.
The State of Georgia's 1989 Adult Literacy Performance
Report shows that 87,566 students enrolled in Literacy Programs
during 1989-90. In that same year, there were only 11,321
students who completed work in those programs. This data
reflect that there is a dropout problem in the Adult Literacy
Program.
Statement of the Problem
The purpose of this study was to determine the factors
which cause the adult students to drop out of literacy classes and
to determine if those factors are related to teacher-student
relationships, motivation, and school climate.
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Significance of the Study
The significance of this study lies In the possibility that it
will encourage teachers to focus on dropout prevention in their
adult classes. The number of adults that remain illiterate due to
noncompletion could be reduced.
The United States Department of Education, Update on
Adult Illiteracy Report (1986) stated that between 17 and 21
million United States adults are illiterate for an overall rate of
nearly 13 percent. In contrast to traditional estimates of illiteracy
based on completion of fewer than six years of school, this study
shows that illiterate adults are now much more likely to be
located in our major cities and most are under the age of 50.
Immigration and reliance on a non-English language are also
major factors; nearly half of all adults using a non-English language
at home failed the Test of English Proficiency.
The report gave very specific information regarding all
adults classified as illiterate. Forty one percent live in central
cities of metropolitan areas compared to 8 percent in the rural
areas; 56 percent are under the age of 50; and 37 percent speak a
non-English language at home. Among native English speakers
classified as illiterate, 70 percent did not finish high school; 42
percent had no earnings in the previous year; and 35 percent are
in their twenties or thirties. The scope of the problem then is
that 23 million American adults — about 1 in 5 — cannot read or
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write English well enough to cope in everyday life. They are
functionally illiterate.
The annual cost of illiteracy to the American public is high
in welfare aid, unemplo3nnent compensation, crime, prison costs,
unearned tax revenues, lost productivity in business, and the
militaiy (United States Department of Education 1986). The
undereducated adult is a high cost to everyone.
The National Advisory Council on Adult Education (1974)
suggested that there is a high correlation between illiteracy and
low income level, employment, underemployment, industrial
inefficiency, public assistance, and crime. Estimates vary but one
estimate put the cost to the taxpayer of welfare and
unemplojmient compensation at $5 billion annually. Illiteracy is a
liability in the workplace, necessitating costly training programs
and often leading to product damage, industrial accidents, recalls,
and lawsuits.
The study by the University of Georgia (1990) ranked
Georgia as having one of the highest illiterate adult rates in the
southeast United States. Illiteracy impacts on Georgia's economic
base because of high cost in welfare aid, unemployment
compensation, and unearned tax revenues.
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Teacher-Student Relationship
People learn what they want to learn, when they are ready
to learn it. They learn best if the material is taught in a situation
similar to the one in which the knowledge will be used, and if it is
taught shortly before it is needed. The task of the adult education
teacher is to teach adults how to live in today's world, not merely
how to read, do addition and spell (Ulmer 1970). Ideally, one
teacher will teach the basic academic skills along with the basic
skills of living in one interesting package pertinent to the lives of
the students. However, the teacher must remember that the
students live from day to day. In other words, a carefully planned
lesson may have to be scrapped if the student has been
threatened with eviction by his landlord. The lesson could then
be changed to an informal lesson about the legal rights of tenants,
or how to find a new apartment. This example shows the high
level of rapport and sensitivity an adult education teacher must
have in order to be a successful teacher.
According to Draves (1984), the job of the educator is to
facilitate the development of adult learners in accordance with
their needs and goals. Given adequate time and attention, most
adults are capable of learning what they wish to know. Draves
(1984) also states techniques that make use of student
experiences Include group discussions, simulation exercises,
laboratory experiences, field experiences, and problem-solving
projects. The teacher must be aware that experiences may bring
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along preconceptions, prejudices, defensiveness, and habitual
ways of thinking and acting.
Experiences are a means of defining a person's identity.
Ignoring an individual's experience may be perceived as rejection
of the person rather than just the experience. In other words,
"this is especially important in working with undereducated
adults who, after all, have little to sustain their dignity other than
their experience" (Knowles 1985, 56).
People learn most when success is neither too easy nor too
difficult. Disadvantaged students are easily bored by seemingly
useless tasks and easily frustrated by failure, the goal must be set
somewhere between boredom and frustration. Their tolerance for
failure can be strengthened only by repeated successes, and the
satisfaction which comes from this success is the student's best
reward. Words of praise or rewards from the teacher are not as
effective with most adult students as is their own sense of
advancement. Threats or punishment have only negative effects
(Ulmer 1970).
The student will learn more quickly by doing and
participating than by receiving excessive direction from the
teacher. On the other hand, the student will learn better if
his/her freedom to do and to try is balanced by evaluation. The
student is kept informed about his/her progress.
The implications for the teacher of adults in the classroom
are self-evident. The teacher's attitude toward the adult learner
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and die classroom climate can make or break a program. At
present, adult educators are at one of those important crossroads
that may have long-term impact. 'They are challenged to be alert
and sensitive to the students who enter their classrooms" (Long
1983, 23).
Student Motivation
The adult learner differs in many ways from younger
learners. After a peak in the teen years, adults are likely to lose
some hearing and sight powers. Psychologically, adults are
generally highly motivated to learn, eager to master and learn.
Adults are often set in their ways, fearful of failure, and their
mental powers do not decline with age; but the speed at which
adults learn may be slower. Sometimes it is important for
teachers to convince adult learners that they can succeed
especially if they have had negative prior experience with
schooling (Ulmer 1970).
Tannenbaum (1966) stated that there is no simple type¬
casting of all dropouts to distinguish them from those who finish
school. The act of leaving school is a symptom of varied personal
and social conditions. Dropouts can be classified by conditions so
diverse that it is impossible to subsume all victims under a single
description. Therefore, a teacher or layman must be suspicious of
any definition of the typical dropout. According to a report by the
Southern Regional Council (1974), a high school dropout may
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suffer in two senses. First, he/she may never achieve the level of
learning generally associated with a twelfth grade education;
resulting in diminished awareness of his own potential, of human
events, and of his/her general environment. Secondly, the
individual may suffer direct economic loss by not having graduated
from high school.
Employers, for example, will now only hire persons with a
high school diploma as a measurement of accomplishment and as
a prerequisite either to entry-level emplo3mient or to
advancement once employed. Therefore, most of the adult
students that enter adult literacy classes have experienced failure
of some kind even if it is only being rejected for a minimal wage
job.
A report by The Office of Education, Research and
Improvement (1987) stated that dropouts themselves provide
insights as to why they left school. The largest number of
dropouts said they left school because of poor grades. Other key
reasons were that they did not like school or they preferred to
work.
The two most common reasons they identified for leaving
school were poor grades and that the student didn't like school,
some focus should be placed on the schools themselves. The
schools may be a contributor to the dropout problem.
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School Climate
Schools may influence students' decisions to drop out
although little attention or concrete evidence has proven this.
The inflexibility of schools and school systems contributes to
student academic failure and poor performance fWells 1990).
Wells contends that graded schools are one of the most inflexible
of the structures. All students are expected to learn and retain
information at the same pace or be left behind by their peers.
Schools eliminate those who perform or behave in contrast to the
norm.
Many potential dropouts attend schools with very poor
facilities, inadequate teaching staffs, and inadequate materials.
Such factors could affect student performance in school and their
decision to dropout. Negative school environment or school
climate may contribute to dropping out. There were other
school-related contributors cited such as lack of positive,
cooperative relationships between and among students, staff, and
administrators: inadequate discipline procedures and/or policies:
lack of alternative school/programs to meet the needs of at-risk
groups: and lack of collaborative teamwork among school and
community professionals (Fine 1986),
The process of becoming a dropout, the act of rejecting the
educational institution must also be accompanied by the belief
that the institution has rejected the person. The process is
cumulative and begins with negative messages from the school
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concerning academic or discipline problems. Further, schools
may contribute to high dropout rates by treating students as
children who have no responsibility (Wehlage and Rutter 1986).
The same problems that confront the high school age
dropout could very well be some of the same problems that
confront the adult dropout. One must keep Maslow's Hierarchy of
Needs in mind. In Maslow’s hierarchy, the goal is to move to the
highest level of the pyramid. In order to do so, all of the lower
needs must be fulfilled. The needs as listed from the lowest to
the highest are (1) Physiological needs, (2) Safety and security,
(3) Love and belongingness, (4) Self-esteem and (5) Self-
actualization. As humans we all, for the most part, are trying to
reach self-actualization (Hoy and Miskel 1983).
If student needs are not being met or if the information
given is of no value to the student, we lose him/her. Therefore,
by identifying factors that may result in a student leaving literacy
classes, the study will provide valuable information that teachers
could use to develop preventive measures for potential dropouts.
Summary
This research is necessary to determine what factors cause
the adult student to drop out of adult literacy classes before they
complete the program.
14
The problem of illiteracy is growing and impacts on the
total society. The annual cost of illiteracy to the American public
is high in unearned tax revenues and lost productively. TTie
significance of the study lies in the possibility that the number of
adults that remain illiterate may be reduced.
Research Questions
The following questions were posed to serve as a basis for
conducting the study:
1. Do teacher/student relationships contribute to the
dropout of adult students enrolled in literacy classes?
2. Does the lack of student motivation contribute to the
dropout of adult students enrolled in literacy classes?
3. Does school climate contribute to the dropout of adult
students enrolled in literacy classes?
4. What are the primary factors that cause adult students
enrolled in literacy classes to dropout?
CHAPTER II
Review of the Literature
In this chapter, the review of the literature is presented.
The literature is in several major areas: student motivation,
teacher-student relationship, and school climate.
Student Motivation
Brockett (1982) studied self-directed learning and life
satisfaction among older adults. This study explored the
relationship between older adults' perceptions of self-directed
learning readiness and the degree of satisfaction as related to
their lives. Findings indicated a significant positive correlation
between life satisfaction and self-directed learning readiness. A
number of significant correlations were noted involving factor
scores. In general the data suggest that the link between self-
directedness and life satisfaction may be associated with previous
formal education, self-concept, and perceived health.
Heller (1989) investigated factors influencing participation
in adult public school education programs in Connecticut. The
purpose of this study was to determine major influences on
participation in adult education programs conducted by public
schools. The analysis of data revealed significant differences in
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demographic characteristics, factors likely to deter enrollment,
as well as in frequency of course attendance and variety of
educational institutions attended among participants and
nonparticipants. There were also significant differences in
motivational orientations likely to influence participant
enrollment. Implications were that planners of adult public
school programs gather similar information to develop profiles as
a basis for designing comprehensive programs.
Bunch (1989) studied the effects of student feelings toward
school work and gender, race, and system size on academic
achievement. Tlie purpose of the study was to demonstrate
whether or not student feelings about school and school work
relate to academic achievement. There was a comparison of the
academic test scores for the following groups: majority versus
minority, male versus female, and large school system versus
small school system. Results from the analyses revealed that
student feelings about school and school work affect academic
achievement. Additionally, gender, race, and system size affect
academic achievement.
Coleman (1990) examined the nontradltional adult student
as to motivating factors triggering participation in higher
education. The study examined nontradltional adult college
students' motives for attending college. Results indicated that
significantly more females in the education group were married.
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The overall motivating external factor for attending college was
the necessity of having a degree to enhance job security.
Burkhart (1987) studied discrepancies between belief and
behavior as implications for adult education. The intent of the
study was to contribute to an understanding of the adult’s
awareness of overt behavior and to what extent it is motivational.
Additionally, the study sought to identify the consequences of this
awareness for adults. The major findings were as follows: adults
are aware of discrepancies in themselves and others; adults
regard discrepancies as significant and negatively; adults evaluate
the significance of discrepancies by "core values," adults prefer to
resolve discrepancies by changing behavior rather than by
changing belief; and adults identify other people as the most
significant barrier to resolution and the most significant resource.
The subjects also identified a four-step discrepancy resolution
process involving awareness, deliberation, decision, and action.
White (1988) investigated selected instructional strategies,
learner outcome, and attitudes of adult learners. The primary
purpose of this study was to investigate instructional strategies on
learning outcome of adults. The outcome of the study revealed
that service providers need to consider the learning environment,
attitudes of the learner, and personal descriptors; especially age
and level of education, when selecting instructional strategies.
Experience of the learner should also be considered as an
importEint variable.
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Tomlanvich (1988) studied the adult learners' persistence
in high school completion programs. The purpose of this study
was to explore the motivational factors that prompted adult
students to return to school. In addition, it compared and
contrasted the identified motivational factors between adult high
school completion students who persisted toward and earned
their high school diploma or a general education development
certificate and those students who were nonpersisters. The
findings were: (1) an adult’s decision to leave an adult program
may not lie in extrinsic factors, but rather within the individual
student: (2) all students identified the same basic reasons for
returning to an adult high school, among those reasons was a
desire for self-improvement and satisfaction; (3) the majority of
students found out about the program through a community flier;
(4) most students believed they were only "stopouts" and fully
intended to return to school; and (5) female students were more
persistent than male students.
Teacher-Student Relationship
Levenshon's (1987) studied the effects of instructor and
student set goals in a reading enhancement program. The study
concluded that goal setting did not affect reading speed, reading
comprehension, reading efficiency, perceived achievement and
course satisfaction in the Reading Enhancement Program.
However, there was an increase in reading speed, comprehension
19
and efficiency that was not related to set goals in the three groups
that were identified.
Beauchamp (1990) investigated the validation of an
integrative model of learner eiffect variables and instructional
system design. The focus of the study was development of a
utilitarian instructional systems design model for addressing
learner affect. The model integrates instructional systems design
components with learner affect variables. The data found that of
the three learner affect components (internal emotional,
cognitive, behavioral) the cognitive affect component was utilized
significantly less than the others. The data also indicated that as
the instructional design process progresses from one stage to
another, the importance of addressing learner affect diminishes.
In addition, higher family income indicated a positive correlation
with some components of the model and larger minority student
populations indicated a negative correlation with some
components of the model,
Hayman (1985) studied the relationships between teacher
motivation and teacher effectiveness. Significant results were
found only between the self-actualization level of motivation and
teacher effectiveness. It was concluded that teachers who
possessed the highest level of motivation, self-actualization,
tended to be more effective teachers.
Friez (1989) studied the effect of learner controlled and
instructor-controlled teaching methods with regard to adult
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learning as measured by a posttest. There were two groups
involved. Both groups met for one hour on seven consecutive
Sunday evenings with the content of the course focusing on an
overview of the first five books of the New Testament. A
significant difference was found in the higher and lower order
questions when compared to the education experience of the
subjects. The scores of those with at least some college education
were significantly higher than those without and college
education.
Collins (1989) researched the relationship between teacher
perceived responsibility for student achievement. The research
was designed to measure the relationship between student
mathematics achievement and teacher perceived responsibility
for student achievement. A questionnaire was used to measure
teacher belief in the principles of outcome-based schools.
Multiple linear regression was used to test nine hypotheses. No
significant relationship was found between the outcomes-belief
variables and the responsibility for student-achievement variables.
Phillips (1988) studied the potential linkages between adult
developmental theory and adult education practice. This study
tested the h3q)othesis that adult educators who through a
reputational research study, have been judged to be highly
effective, employ more teaching behaviors that foster
psychological, emotional, as well as cognitive development. In
order to explore the hypothesis systematic observing to
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characterize developmentally sensitive teacher behaviors was
applied in adult education program. The results revealed that
teacher behavior was rated on the questionnaire as observed in
the classroom. The students also completed a questionnaire
which rated the teacher on a scale from exceptional to ineffective.
Sinyananda (1989) investigated the relationships among
gender, ethnicity and learning style preferences of Adult Basic
Education students. The purpose of this study was to establish a
framework for understanding how gender and ethnicity affected
adult learning so that the classroom instruction and management
might be improved. The multivariate analysis of covariance design
was used. The null hypothesis predicting no significant
difference in the mean preference scores on learning style scales
among groups ofAdult Basic Education students defined by
ethnicity with adjustments for the effects of age and years of work
experience was supported.
Myers (1988) investigated factors which influenced the
persistence of teenagers and young adults in the Adult Basic
Education Program. Two samples were used: open-ended
interviews and regular interviews. The following factors were
identified: (1) the psychological impact, (2) learners susceptible
to peer influence, (3) positive emotional support, (4) positive
educational attitudes, (5) self-esteem, (6) caring instructors, and
(7) regular class attendance.
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Farmer (1988) studied teacher effectiveness as a function of
conceptualization. The purpose of this study was to determine if
the conceptual level of practicing teachers had a significant
influence on classroom performance before and after inservice
training. The findings revealed when teachers of different
conceptual levels were compared there was no significant
difference in the amount of time spent in noninteractive
instruction. Teachers with medium conceptual level respond best
to classroom activities.
Gerringer (1987) investigated the human side of teaching.
A qualitative approach to research was used to obtain data on
teachers and teaching. Based on the findings of this study, there
is a human side of teaching. Teacher evaluation has become more
positive in nature, and the emphasis on the technical causes the
human side of teaching to be missed. There must be a
reconceptualization of teachers and teaching incorporate a
qualitative approach so that teachers can be understood.
Vrchota (1989) investigated the relationship between
perceived supportive/defensive communication behaviors of adult
education instructors and the decision to dropout or persist by
the adult learners. The purpose of the study was to investigate
the influence of adult educators. Results of the study supported
three hypotheses (1) persisters would perceive educators as
significantly more supportive than defensive, (2) no significant
difference in perceptions of educator supportiveness by predicted
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dropouts who dropout and predicted persisters who do not
persist, and (3) no significant difference in perceptions of
educator defensiveness by predicted dropouts who dropout and
predicted persisters who do not persist. Areas in need of further
investigation include; information about subject and motivations
for participating in adult education.
School Climate
Leonetti (1990) studied adults as students. Ego
development and the influence of the academic environment.
This study was based on the premise that one outcome of
education is ego development. The research was based on Jane
Loevlnger's theory that ego development is the central frame-of-
reference through which people view themselves and their
relationships with others. The variables used were; ego
development, type of school, background characteristics,
relations with faculty, enthusiasm about school, opinions about
academic environment, and estimates of gains. A questionnaire
was used to compare two groups. One group came from a large
school background while the other came from a small school
background. There were differences in how the two populations
responded. Students attending the small liberal arts college
indicated they were more enthusiastic about school, felt their
school placed a higher emphasis on interpersonal relationships.
Recommendations included additional research into maximizing
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developmental environments of adult students and faculty
education of adult development and learning styles.
Peterson (1989) investigated the social relations of an adult
basic education classroom. The aim was to articulate and apply a
theory of social action and social structure. The study was
conducted by participant observation. The dominant classroom
discourses legitimized the educational exchange of teacher
guidance for instructional control, but the authority of that
exchange was strained by the competing and conflicting
discourses of accommodation and assistance. The conclusion was
that while the classroom discourses and practices helped to
reproduce inequality, some persons and programs did not find
satisfactory expression within those constraints.
Cooley (1989) studied the relationship between student
achievement and school climate. The research was designed to
determine the extent of relationships between school climate and
the student achievement in the basic skills. TTie Organizational
Climate Description Questionnaire was presented to each teacher.
The results indicated that there was not a significant relationship
between school climate and student achievement.
Bowman (1990) examined the perceptions of classroom
social environment of preadult and adult students to determine if
the age integration in such situations had a effect on classroom
social environment or academic achievement. The three
categories of age integration were based on the ratio of adults to
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preadults. The finding was that academic achievement with age
control was highest in predominantly adult classrooms, next
highest in mixed-aged classrooms, and lowest in predominantly
preadult classrooms.
Burgess (1984) studied the relationship between
organizational climate and pupil control ideology. A questionnaire
was administered to the faculties of seven public schools.
Findings revealed a significant but low correlation between pupil
control ideology and organizational climate. The study provides a
basis for concluding that pupil control ideology is a qualified
predictor of climate in schools. It is likely that teachers and
administrators with humanistic beliefs in pupil control ideology
would tend to exhibit behaviors which would characterize open
climate.
Hayes (1988) investigated deterrents to participation in
adult education for low-literate adults. The purpose of the study
was to identify the factor structure of deterrents to participate for
low-literate ABE students and to develop a typology of these
students based on their perception of deterrents. The deterrents
to Participation Scale was used. Through exploratory factor
analysis five orthogonal factors were identified: (1) Self-
Confidence, (2) Social Disapproval, (3) Situational Barriers,
(4) Attitude Toward Classes, and (5) Personal Priority. The results
of the cluster analysis suggest that low-literate adults should not
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be treated as a homogeneous group and that meaningful subgroups
may be identified based on their perception of deterrents.
Carrington (1988) investigated the relationship between the
time of day that a course is scheduled and student performance
and teacher effectiveness. The method of data collection was a
descriptive survey. The findings were: (1) students who attended
at least some morning classes performed better, and those who
attended only morning classes clearly performed better than
those who attended only in the evening, (2) the relationship
between teacher effectiveness and time of day was not clear,
(3) all students would attend classes in the morning if they could,
and students who were unemployed switched back an forth
between morning and evening classes more frequently. The
conclusions were course schedules which stress morning classes
and Include the option of switching back and forth between
morning and evening classes enhance student performance.
Shores (1986) studied the interactions of adult learners
with learning situations. Interaction between learners and
situations were identified in clusters of studies on (a) learner
participation in planning, (b) learner perception of teacher
behavior, and (c) interaction between content organizers and
prior knowledge. The Person Situation Process Model was used
as a consistent organizing framework for data. Conclusions were
as follows: (1) that learner perceptions and monetary states are
important elements in the learner’s experience and have received
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almost no attention in prior research, and (2) that individual adult
learners exhibit unique combinations of characteristics such as
prior knowledge, past experience, and purpose which are related
to the ways they experience learning situations.
Summary of the Literature Review
The review of the literature reflected that research had not
been conducted on the variables in this study. In several studies
researchers investigated the relationship between adult literacy
student and educational factors such as student motivation,
student participation, and student self-concepts. In addition,
teacher-student relationship, teacher effectiveness, school
climate, and classroom climate were also investigated. The
results of the studies revealed that self-motivation plays a major
role in student outcome in reference to persistence and
participation. The findings in the literature also indicated that
teacher-student relationship can influence student outcomes
which relate to persistence and classroom performance. In
addition, the research revealed that school-climate, as it relates
to adult persistence in the program and motivation to obtain




In this chapter, the theoretical focus of the research is
stated, the variables are defined, linkages among the variables are
explained, and the research hypotheses are specified.
The Role of Theory
This study was designed to identify factors that cause adult
students to drop out of literacy programs. The dependent variable
is potential adult literacy dropout. The independent variables are
student motivation, teacher-student relationship, and school
climate. The student literacy level also is considered as an
independent variable as this information may provide insight as to
the potential to drop out. Further, the study was also designed to
determine whether the level of literacy can provide additional
explanations of these relationships. Please see the diagram of





Potential adult literacy dropout in relation to selected variables.
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FIGURE 1
Presentation and Definition of
Variables
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In that there are terms used in this study that may be
unclear and/or described in many different ways, a definition of
the use of these terms will provide a helpful framework for this
study.
Potential Adult LiteracyDropout — The extent to which a person
wishes to leave school or withdraw from school before earning the
desired level of proficiency or earn a General Education
Development Certificate (GED).
Adult Literacy — The degree of proficiency in reading,
\vrltlng, and other communication skills, in computation
and reasoning that v^all enable an adult to adapt to
technological and other changes in our society, compete in
the job market, develop a sense of self-worth, and
participate in our democratic process.
General Education Development Certificate (GED) — The
equivalent to a high school diploma which is earned by
students who pass a series of five tests which represent
proficiency in reading, writing, mathematics, social studies
and science.
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Student Motivation — TTiose conscious or subconscious incentives
or influences which induce students to choose or reject a course
of action in a study program. Items 3, 9, 12, and 14 on the
student questionnaire assess Student Motivation.
Teacher-Student Relationship — The extent to which the teacher-
student connection in the classroom is agreeable/harmonious or
disagreeable /disharmonious.
This is further defined as the extent to which the teacher
shows interest in students and the class and assist the students in
reaching their goals and as the extent to which the students
accept the teacher as a resource to obtaining their goal. Items 2,
6, 8, and 13 on the Student Questionnaire assess Teacher-
Student Relationship.
School Climate — The social and academic atmosphere or
disposition of the school as perceived by the student. Whether it
is hostile or friendly is determined by the student's personal
experiences (negative or positive) with staff members and/or
school rules. Items 1, 4, 11, and 15 on the Student Questionnaire
assess School Climate.
Adult Literacy Levels — The educational levels that the adult
students are assigned to as the result of their performance on the
Test of Adult Basic Education (TABE 1987).
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Advlt Basic Literacy — Educational levels that represent the
grade equivalents for zero through fourth (0-4).
Adult General Literacy — Educational levels that represents
the grade equivalents for fifth through eighth (5-8).
Adult Specialized Literacy — Educational levels that represent
the grade equivalents for ninth through twelfth (9-12).
Relationship Among the Variables
The school dropout is a complex individual. Tannenbaum
(1966) defines the "dropout" generally as a person who leaves
school before earning a high school diploma. In this study, the
person leaves the Adult Literacy Program before reaching his/her
goal to read and write or to obtain a GED. Tannenbaum (1966)
also stated that dropout surveys generally include all school
leavers regardless of who they are and what causes their early
withdrawal. No effort is made to identify as a separate subgroup
those for whom school completion in the conventional sense is a
meaningless goal, such as the psychotic, the trainable, barely
educable, the hard core pre-delinquents, the marriage-bound and
the pregnant. In many cases, some of these very persons are
enrollees in Adult Literacy classes. Many of these persons have
worked out problems they had in high school but many have not.
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In this study motivation is defined as those conscious or
subconscious incentives or influences which induce students to
choose or reject a course of action in a study program. Bunch's
(1989) study revealed that student feelings about school and
school work affect academic achievement. Thus, if a student is
strongly motivated to complete school, he/she is less likely to
become a dropout. In addition, Coleman (1990) showed in his
study of nontraditional adult students that the motivating factor
was a personal one: which was to enhance job security.
Therefore, the motivation factor that leads a student to enroll in a
class could also be the factor which prevents or cause him/her to
dropout.
The teacher-student relationship may be a factor that falls
in the motivational category. This was true of Hayman's (1985)
study. That study concluded that teachers who possessed the
highest level of motivation and self-actualization, tend to be more
effective teachers. Phillips's (1988) study revealed the linkages
between adult developmental theory and adult education practice.
Those effective teachers employed more teaching behaviors that
foster psychological, emotional, as well as, cognitive development.
Thus, the teacher-student relationship could very well be the
linkage which causes the student to remain in a study program.
The relationship could be a good one in which the student's
needs are met and he/she advances, or the relationship could be
one in which the student is ignored and not given assistance. In
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that case, the student is likely to drop out of the program. This
factor can also influence the climate in a classroom.
The school climate as it is set forth in the learning center
and classroom can make the student feel accepted or rejected.
Leonette's (1990) study revealed that students attending a small
liberal arts college were more enthusiastic about school and felt
their school placed a higher emphasis on interpersonal
relationships. Cooley's (1989) study revealed that there was not a
significant relationship between school climate and student
achievement, nevertheless, the climate of the school may well be
the "invitation" to stay in school because of a sense of worth and
belonging. The school or classroom climate therefore could be a
motivational component for adults who may have no sense of
belonging in the school(s) he/she may have attended in the past.
The student achievement level can be used as an indicator
of a student’s potential for dropping out of a literacy program.
Uhner (1970) stated that adults are generally highly motivated to
learn, they are often set in their ways and fearful of failure. Adults
mental powers do not decline with age; however, the speed at
which adults learn may be slower. This may provide some insight
in the level correlation and the adults decision to stay in the
Literacy Program until they reach their goal. See Figure 2 which
demonstrates the impact of the variables as applied to Getzel's
and Cuba's Social System Model.
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Null Hypotheses
The following null h5^otheses were posed from the given
information in the relationship among the variables:
1. There is no significant relationship between potential
adult literacy dropouts and teacher-student
relationships.
2. There is no significant relationship between potential
adult literacy dropouts and school climate.
3. There is no significant relationship between student
motivation and potential adult literacy dropouts.
4. There is no significant difference in the potential to
drop out of literacy classes based on literacy levels.
Figure 2




Limitations of the Study
1. The findings were restricted to data collected from a
student questionnaire. The researcher assumes that the
data contained therein is truthful.
2. The questionnaire was administered to some students that
are functional Illiterate. Assistance was given to those
students that required it.
3. The findings were restricted to a self-contained Adult
Learning Center.
Summary of the Theoretical Framework
The variables have been presented in this chapter to show
the relationship among them. The dependent variable was
potential adult literacy dropout. The independent variables were
student motivation, teacher-student relationship, and school
climate. The systems approach was used to demonstrate the
variables. The variables were integrated in the Social System
Model of Getzel and Cuba {Hoy and Miskel 1983). In this model,
roles and expectations are defined (Figure 2). The null




The research design for this study was a survey. The survey
was designed to collect data that focused on adult students'
potential to drop out of literacy classes. Data were collected from
students currently enrolled in adult literacy classes. This
approach was taken because it is unlikely that a researcher would
be able to gather an adequate sample of students that have already
dropped out of classes. Many of the students that drop out are
limited in their reading ability, therefore, mailing surveys would
produce little response. Many of these students move frequently,
lack telephones and/or have telephones that are frequently
disconnected. Therefore, a telephone survey would not produce
an adequate sample to collect data from students that have already
dropped out of literacy classes.
Description of the Setting
The study was conducted in the Government Walk Adult
Learning Center located on 222 Pryor Street: Atlanta. Georgia.
This center is a part of Atlanta Public Schools, under the Planning
and Expanded Services Division. The Government Walk Adult
Learning Center is open on a full-time basis. The hours are
Monday through Thursday from 8:00 a.m. until 8:00 p.m.: Friday
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hours are from 8:00 a.m. until 4:30 p,m. It is the only full-time
adult learning center devoted totally to adult literacy education in
the Atlanta Public School System. Classes are open to the public
year round. The major holidays that Atlanta Public Schools
observe are also observed at the center; however, the Government
Walk Adult Learning Center is open during the summer months as
well. Classes are free of charge and students attend on a volunteer
basis.
The Government Walk Adult Learning Center has an open
enrollment policy. This means that students sixteen years old and
above may enroll in classes at any time during operation hours.
Students are enrolled, scheduled for testing, and assigned to
classes according to test results. Through the enrollment
procedure biographic information is obtained from each student,
such as name, address, phone number, social security number,
and goals. Student enrollment datum is collected daily and
compiled on a monthly basis. Student attendance datum is
collected and compiled daily.
Sampling Procedures
There are twelve teachers employed at the Government
Walk Learning Center. They hold twenty-one classes daily
(Monday-Thursday) and seventeen classes each Friday. The total
enrollment averages 250-300 students monthly. The average daily
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attendance is 120-170 students. Although day classes are held
five days each week, students who are scheduled to attend day
time classes usually average only three or four days attendance
each week.
Students are assigned to classes according to the result of
their performance on the Test of Adult Basic Education (TABE
1987). They are assigned to either the Adult Basic Literacy Level
(0-4), the Adult General Literacy Level (5-8), or the Adult
Specialized Literacy Level (9-12). Although the literacy levels are
different, the student attendance patterns are basically the same.
The student questionnaire was administered randomly on three
consecutive days to students according to their literacy level. A
total of 134 questionnaires were collected: 58 basic level
students; 43 general level students: and 33 specialized level
students. Detailed information regarding data collection
procedures are presented later in this chapter.
Working With Human Subjects
Student participation was voluntary. The researcher
guaranteed anonymity and confidentiality to participants
completing the Questionnaire. Because of that guarantee, data on
sex, age range literacy level were collected during a separate
inquiry. This was done because the researcher experienced a 50
percent rejection of participation when the instrument was field
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tested in an adult literacy class that was not located in the
Government Walk Center. Therefore, all personal information was
removed from the questionnaire. The students shared that
information with the teacher after the researcher departed.
There was 100 percent participation at the Government Walk
Center on the days that the questionnaire was administered.
Removing all identifying data enhanced participation. Although
100 percent of the students participated, the study is still a
random sampling because the attendance rate in adult literacy
classes runs about 55-60 percent of the students present dally as
compared to the number of students enrolled in classes.
Description of the Instruments
The instrument used for collecting data was a questionnaire.
The instrument was developed by the researcher because a
published standardized survey that addresses the potential for
adult literacy drop out could not be found. The instrument was
examined by a psychometrist to assure reliability and validity. The
questionnaire consisted of separate scales to measure each
variable.
The instrument was field tested in an adult literacy class
that was not located at the Government Walk Center. From the
field test as previously stated, the researcher learned that many
students would not participate if they felt they may be identified.
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Out of a possible 18 participants, only 9 students responded to the
field-test survey. All other components of the questionnaire were
well received.
When the actual questionnaire for the study was
administered, a separate survey which requested the sex and age
range of the students was collected. This information will not be
part of the analysis, but the information was collected to give the
reader some biographic information on the participants in the
study (see Table 1).
TABLE 1
NUMBER OF STUDENTS BY SEX. AGE.
AND LITERACY LEVEL
Literacy Level




















The actual instrument consisted of sixteen questions. Each
question had a separate scale to measure a specific variable. The
items that measured motivation were numbered 3, 9, 12, and 14;
the items that measured drop out potential were numbered 5, 7,
10, and 16; the items that measured school climate were
numbered 1, 4, 11, and 15; and the items that measured teacher-
student relationship were numbered 2, 6, 8, and 13.
Validity and reliability of the instrument were established by
using the scales approach to the questionnaire. One item to scale
correlation was conducted for each of the items in relation to
literacy level and response. The variables are enumerated as
statements in the questionnaire instrument. The results of
student responses by literacy level are shown in Table 2. In the
table, the number of students that responded in the same manner
was recorded as well as the percentage of the students that
responded in the same manner (see Table 2).
Data Collection Procedures
The procedures involved in the data collection were
administering the questionnaire to 12 groups of students. The
researcher told each group that the questionnaire was being given
to collect data on how they felt about the center and how they felt
about attending class in general. The questionnaire was
administered by class. Each class is on a specific level.
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TABLE 2
RESPONSES ON ADULT EDUCATION STUDENT QUESTIONNAIRE
AND PERCENTAGE BY LITERACY LEVEL
LITERACY LEVEL
Basic General Specialized
My classroom is Yes 41 26 17
pleasant and (70.7%) (60.5%) (51.5%)
comfortable. Sometimes 14 14 15
(24.1%) (32.6%) (45.5%)
No 3 3 1
(5.2%) (7.0%) (3.0%)
The teachers and/or Agree 44 38 26
staff here seem to (77.2%) (90.5%) (86.7%)
have my interest in Uncertain 8 3 3
mind. (14.0%) (7.1%) (10.0%)
Disagree 5 1 1
(8.8%) (2.4%) (3.3%)
I find it difficult to Very Often 15 2 2
get interested in my (25.9%) (4.9%) (6.3%)
school work. Often 16 11 6
(27.6%) (26.8%) (18.8%)
Rarely 27 28 24
(46.6%) (68.3%) (75.0%)
The learning center Agree 50 36 27
is a nice place to (86.2%) (83.7%) (81.8%)
study. Often 6 4 4
(10.3%) (9.3%) (12.1%)
Disagree 2 3 2
(3.4%) (7.0%) (6.1%)
Sometimes I feel like Very Often 11 4 2
dropping out of the (19.0%) (9.3%) (6.5%)
center. Often 12 8 5
(20.7%) (18.65) (16.1%)
Rarely 35 31 24
(60.3%) (72.3%) (77.4%)
My teacher gives me Very Often 31 18 15
the assistance I need (53.4%) (43.9%) (45.5%)
with my school work. Often 20 16 12
(34.5%) (39.0%) (36.4%)
Rarely 7 7 7
(12.1%) (17.1%) (18.2%)
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7. I will be surprised if Yes 25 26 10
I stayed here long (46.3%) (63.4%) (33.3%)
enough to reach my Uncertain 16 6 6
goals. (29.6%) (14.6%) (20.0%)
No 13 9 14
(24.1%) (22.0%) (46.7%)
8. I am afraid to ask my Most of the
teachers questions. time 6 3 1
(10.9%) (7.1%) (3.2%)
Sometimes 23 10 5
(41.8%) (23.8%) (16.1%)
Rarely 26 29 25
(47.3%) (69.0%) (80.6%)
9. My mind wonders a Most of the
lot when I am in time 7 4 5
dass. (12.1%) (9.3%) (16.1%)
Sometimes 22 22 15
(37.9%) (51.2%) (48.4%)
Rarely 29 17 11
(50.0%) (39.5%) (35.5%)
10. My class is so dull, Very Often 9 2 2
sometimes I feel like (15.5%) (4.7%) (6.5%)
leaving the program. Often 11 3 5
(19.0%) (7.0%) (16.1%)
Rarely 38 38 24
(65.5%) (88.4%) (77.4%)
11. The staff here gives Most of the













12. My family supports Very Often 32 30 20
me in attending (55.2%) (73.2%) (69.0%)
classes and Often 10 6 2
encourages me to (17.2%) (14.6%) (6.1%)
continue. Rarely 16 5 1
(27.6%) (12.2%) (3.0%)
13. I like my teacher. Yes 50 40 30
(86.2%) (93.0%) (90.9%)
Uncertain 6 3 2
(10.3%) (7.0%) (6.1%)
No 2 0 1
(3.4%) (0.0%) (3.0%)
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15. I find that teachers Yes 36 15 21
and staff are helpful (62.1%) (36.6%) (63.6%)
when I have a Uncertain 17 20 6
problem related to (26.3%) (48.8%) (18.2%)
my education. No 5 6 6
(8.6%) (14.6%) (18.2%)
16. If it were not for the Yes 12 13 7
benefits I received, I (22.2%) (32.5%) (21.9%)
would drop out of the Uncertain 16 4 4
program. (29.6%) (10.0%) (12.5%)
No 26 23 21
(48.1%) (57.5%) (65.6%)
The students were advised that anonymity would be preserved
through the omission of their names or any other personal
information related to the instrument.
The questionnaire was administered on three consecutive
days — Tuesday, Wednesday, and Thursday were the days selected
because attendance on those days average about the same. The
Specialized Literacy Level (9-12) students were administered the
questionnaire on Tuesday. The General Literacy Level (5-8)
students were administered the questionnaire on Wednesday, and
the Basic Literacy Level (0-4) were administered the questionnaire
on Thursday, The Basic Level students tend to be sensitive and
participation may have been low if this had not been administered
to the higher level students first. Although the students are in
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separate classes, many have friends in other classes Eind they
discuss what goes on in class.
The class schedule for the center is: morning classes, 8:30-
10:30 a.m. and 10:30 a.m.-12:30 p.m.; afternoon classes, 1:30-4:00
p.m.; and evening classes, 5:00-8:00 p.m. On the days that the
questionnaire was administered, the students that attended
classes that day, on the specific level being surveyed, were given
the questionnaire in morning, afternoon, and evening classes. The
students were allowed as much time as needed to complete the
entire questionnaire. Completion time ranged from 3-12 minutes.
These ranges were determined by literacy level and the ability to
read. The students on the specialized level and the general level
were able to complete the questionnaire without ainy assistance.
However, the questionnaire was read to the students on the basic
level and assistance was given to those that required it. All
questionnaires were collected by the researcher. After leaving the
classroom, the researcher then marked the questionnaires with
"B" for basic level, "G" for general level or "S" for specialized level
on the comer of each questionnaire.
Statistical Applications
To enable the data to be analyzed by computer application,
the students coded numeral responses entered by the way of
Cathode Ray Tube (CRT) into an IBM 370 system. The statistical
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analysis were done through the use of the appropriate procedures
found in the Statistical Package for the Social Sciences (SPSS).
Crosstabulation, Condescriptive and Pearson Correlations were the
statistical procedures assessed.
Summary of Methods and Procedures
The quantitative research method was employed in this
study. A student questionnaire was administered at the Adult
Learning Center to collect data that focused on adult students
potential to drop out of literacy classes. A total of 134
questionnaires were collected after they were administered to a
random sample of students by literacy level. Reliability was
established by using an item scale correlation for each item in the
questionnaire.
The data collection procedures were deliberate, the
questionnaire was given to the students by levels, and assistance
was given to those who required it. The data was analyzed by
computer application.
CHAPTER V
Analysis of the Data
The analysis of the data is presented in three sections:
overview, presentation of the data to show variation in the mean
scores of variables by literacy levels, and an analysis of the data in
relation to each hypothesis posed in the study.
Overview
As the first step in the process of anal3^ing the data, the
responses of the students were connected to numerical codes
ranging from one (1) to three (3). These codes were assigned to
each item on the questionnaire in such a way that the numerical
code three (3) always represented the most favorable response
possible, a two (2) the next most favorable, and a one (1) the least
favorable. The resulting scale was a continuum on which higher
values always represent more favorable responses. Therefore, a
high score on a motivation item is indicative of a high degree of
motivation: a high score on a teacher-student relationship is
indicative of a favorable perception of teacher-student
relationship: a high score on a school climate item is indicative of
a high perception of school climate: and a high score on a dropout




Presentation of the Data to Show Variation in Mean
Score of Variables by Literacy Levels
The Adult Student Questionnaire consists of three variables
which yield a measure to dropout potential. The questionnaire
also measures the students potential to drop out. All of the
variables were measured in terms of the students’ literacy levels.
The mean scores of variables by literacy levels are presented
in Tables 3, 4, 5, and 6.
TABLE 3
MEAN RESPONSES BY LITERACY LEVEL ON TEACHER-
STUDENT RELATIONSHIP ITEMS
Literacy Level
QUESTIONNAIRE ITEMS BASIC GENERAL SPECIALIZED
(N = 58) (N = 43) (N = 33)
2. The teachers and/or
staff here seem to have
my interest in mind.
2.68 2.88 2.83
6. My teacher gives me the
assistance I need with
my school work.
2.41 2.27 2.27
8. I am £ifraid to ask my
teacher questions.
2.36 2.62 2.77
13. I like my teacher. 2.83 2.93 2.88
Total 2.58 2.68 2.69
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Table 3 expresses the mean scores of student responses by
literacy level. The variable related to this table is Teacher-
Student Relationship. From this table, it can be seen that item
number 13 ("1 like my teacher") was the most favorable rated
teacher-student relationship item. This was true for each of the
three literacy levels. The least favorably rated item was item
number 8 ("I am afraid to ask my teacher questions") for the
students enrolled in the basic curriculum, and item number 6
("My teacher gives me the assistance 1 need with my school
work") for each of the groups of students enrolled in the general
and specialized curriculum.
TABLE 4
MEAN RESPONSES BY LITERACY LEVEL ON
SCHOOL CLIMATE ITEMS
Literacy Level
QUESTIONNAIRE ITEMS BASIC GENERAL SPECIALIZED
(N = 58) (N = 43) (N = 33)
1. My classroom is pleasant
and comfortable.
2.66 2.53 2.48
4. The learning center is a
nice place to study.
2.83 2.77 2.76
11. The staff here gives me
the respect an adult
should receive.
2.59 2.56 2.45
15. I find that the teachers
and staff are helpful
when I have a problem
related to my education.
2.53 2.22 2.45
Total 2.65 2.53 2.53
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Table 4 expresses the mean scores of the variable School
Climate by literacy level. From this table it can be seen that item
number 4 ("The learning center is a nice place to study") was the
most favorable rated school climate item. This is true of all three
of the literacy levels. The least rated item was 11 ("The staff here
gives me the respect an adult should receive"). This item was
rated low on all three levels.
TABLE 5
MEAN RESPONSES BY LITERACY LEVEL ON STUDENT
MOTIVATION ITEMS
Literacy Level
QUESTIONNAIRE ITEMS BASIC GENERAL SPECIALIZED
(N = 58) (N = 43) (N = 33)
3. I find it difficult to get
interested in my school
work.
2.21 2.63 2.69
9. My mind wanders a lot
when I'm in class.
2.38 2.30 2.19
12. My family supports me




14. I would study for self-
improvement even if I
did not attend class.
2.43 2.76 2.75
Total 2.32 2.57 2.54
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Mean scores expressed in Table 5 show the literacy level
responses in terms of the variable Student Motivation. In this
table, the least rated item was number 9 ("My mind wonders a lot
when I'm in class"). The general and specialized levels rated this
item low. The basic level students rated number 3 ("I find it
difficult to get interested in my school work") the lowest. All
three levels agreed on the highest rated item ("I would study for
self-improvement even if I did not attend class), this was item 14.
TABLE 6
MEAN RESPONSES BY LITERACY LEVEL ON DROPOUT
POTENTIAL ITEMS
Literacy Level
QUESTIONNAIRE ITEMS BASIC GENERAL SPECIALIZED
(N = 58) (N = 43) (N = 33)
5. Sometimes I feel like
dropping out of this
learning center.
2.41 2.63 2.71
7. I will be surprised if I
stay here long enough to
reach my goal(s).
1.78 1.59 2.13
10. My class is so dull,
sometimes I feel like
leaving the program.
2.50 2.84 2.71
16. If it were not for the
benefits I received, I
would drop out of this
program.
2.26 2.25 2.44
Total 2.23 2.34 2.51
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Table 6 expresses the mean scores by literacy level on
Dropout Potential items. The most favorable items rated was
number 10 ("My class is so dull, sometimes I feel like leaving the
program"). The least favorable item was number 7 ("1 will be
surprised if I stay here long enough to reach my goals"). All three
literacy levels were in agreement as to the rating of these items.
Presentation of the Data Related to Hypothesis
Hypothesis One
There is no significant relationship between potential
adult literacy dropouts and teacher-student
relationships.
TABLE 7
PEARSON CORRELATIONS BETWEEN TEACHER-STUDENT
RELATIONSHIPS AND DROPOUT POTENTIAL
Student-Teacher Relationship Items Total Dropout Potential
2. The teachers and/or staff here .293**
seen to have my interest in
mind.
6. My teacher gives me the .0649
assistance I need with my
school work.
8. I am afraid to ask my teacher .3965**
questions.
13. I like my teacher. .3292**
“Indicates significance at the .01 level
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The analysis of Hypothesis One is listed in Table 7
presented above. Table 7 consists of data resulting from the
Pearson Correlations. This data revealed the relationship between
the items that express teacher-student relationships and the
variable, drop out potential. There was a significant relationship
between three of these items and the variable. The table reveals
that the strongest relationship is between item 8, "I am afraid to
ask my teachers questions," and dropout potential. This
relationship is significant at the .01 level. With three of four
relationships significant, the null hypothesis was rejected. There
is a significant relationship between potential adult literacy
dropouts and teacher-student relationships.
Hypothesis Two
There is no significant relationship between
potential adult literacy dropouts and school climate.
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TABLE 8
PEARSON CORRELATIONS BETWEEN SCHOOL CLIMATE
AND DROPOUT POTENTIAL
School Climate Items Total Dropout Potential
1. My classroom is pleasant and .2520*
comfortable.
4. Tlie learning center is a nice .1670
place to study.
11. The staff gives me the respect .0657
an adult should receive.
15. 1 find that the teachers and .0770
staff are helpful when 1 have a
problem related to my
education.
‘Indicates significance at the .05 level
The analysis of Hypothesis Two is presented in Table 8.
The Pearson Correlations reveals the relationship of items that
express School Climate and Dropout Potential. The only
relationship that is significant is between item one. ("My
classroom is pleasant and comfortable") and dropout potential.
This is significant at the .05 level. Items 4, 11, and 15 are not
significant in relation to Dropout Potential. In regard to all items
based on these findings, Hypothesis Two was accepted. There is
no significant relationship between potential adult literacy
dropouts and school climate.
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Hypothesis Three
There is no significant relationship between student
motivation and potential adult literacy dropouts.
TABLE 9
PEARSON CORRELATIONS BETWEEN STUDENT MOTIVATION
AND DROPOUT POTENTIAL
Student Motivation Items Total Dropout Potential
3. I find it difficult to get .5169**
interested in my school work.
9. My mind wonders a lot when .4033**
I'm in class.
12. My family supports me in .3043**
attending classes and
encourages me to continue.
14. I would study for self- .2981**
improvement if I didn’t attend
classes.
♦♦Indicates significance at the .01 level
The analysis of Hypothesis Hiree is presented in Table 9.
Table 9 consist of data resulting from the Pearson Correlation.
The Pearson Correlation reveals the relationship of items that
express Student Motivation and Dropout Potential. Dropout
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Potential as it relates to Student Motivation (items 3, 9, 12, and
14) reveals that there is a significance at the .01 level on each
item. These findings led to the rejection of Hypothesis Three.
There is a significant relationship between student motivation and
potential adult literacy dropout.
Hypothesis Four
There is no significant difference in the potential to
drop out of literacy classes based on literacy levels.
TABLE 10
COMPARISON OF DROPOUT POTENTIAL AMONG EDUCATIONAL







Basic 58 2.23 0.56
General 43 2.34 0.47
Specialized 33 2.51 0.52 2.81 .06
Total 134 2.34 0.53
Table 10 presents the results of the Analysis of Variance
(ANOVA) the three groups of students, determined by the t5T)e of
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curriculum in which they were enrolled. An examination of the
means given in Table 10 Indicates that overall the group of
students enrolled in the basic curriculum had the least favorable
score in dropout potential. That is, in terms of the likelihood, or
potential for dropping out, the mean dropout potential scores
indicates that this group has the greatest likelihood of dropping
out. The students enrolled in the general curriculum had the
next highest dropout potential score, while those enrolled in the
specialized curriculum had the lowest.
The ANOVA 3delded a F-ratio of 2.81. The probability
associated with the value is .06. This F-ratio is not significant at
the .05 level.
Based on the information provided, there is no significant
difference in the potential to drop out of literacy classes based on
literacy levels. Hypothesis Four was accepted.
CHAPTER VI
Findings, Conclusions, Implications, Summary,
and Recommendations
Findings
The researcher administered the student questionnaire to
twelve groups of literacy students by level. A total of 134
questionnaires were collected and analyzed. The findings were as
follows:
1. There was a significant relationship between potential
adult literacy dropouts and teacher-student
relationship.
2. There is no significant relationship between potential
adult literacy dropouts and school climate.
3. There was a significant relationship between potential
adult literacy dropouts and student motivation.
4. There was no significant difference in literacy levels
and the potential to drop out of literacy classes.
5. The primary factors that cause adult students enrolled
in literacy classes to drop out are teacher-student
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relationships and student motivation. The student
literacy level is also a factor. The lower the literacy
level, the greater the potential to drop out of literacy
classes.
Conclusions
An an£ilysis of the findings of this study indicated the
following conclusions:
1. The students on the specialized level placed more
value on the teacher-student relationship than did the
general level or the basic level. Both the specialized
and the general level students ranked this item high.
The basic level rated these items considerably lower.
2. The school climate was most important to the basic
level student. The specialized students ranked it next
important and the general level ranked it least
important.
3. Students on the basic level were less motivated them
students on the other levels. TTie specialized level
students were less motivated than the students on the
general level.
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4. Students on the basic level showed more potential of
dropping out of literacy classes than students on the
other levels. The general level students were the next
likely group to drop out, and the specialized level
students were the least likely to drop out of classes.
Implications
The implications related to this study were as follows:
1. In the teacher-student relationship, the specialized
level student ranked that item highest out of the
variables. This is an indication that those students see
that relationship as a means of reaching their goals.
This variable is associated with classroom lessons and
learning. They realize that it is important as a key to
success. The general level students also ranked that
item highest. The basic level students ranked that
item number two.
2. The school climate item was most important to the
basic level student. They ranked that item number
one. This is an indication that these students feel that
the disposition of the school is most important to
them. The specialized level ranked the basic item
two and the general level ranked this number three.
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While the h5rpothesis related to this item was
accepted, there's no significance related to dropout
potential, the researcher feels that this item is closely
related to the teacher-student relationship. In
addition, by the basic level students ranking this
number one, the reader has an indication that
students on this level are more sensitive. Whether
the school is hostile or friendly at this level is more
important than receiving assistance from the teacher,
3. The highest motivated group was the general level,
the next highest was the specialized level, and least
motivated was the basic level. This indicates that the
general level students have reached a point in their
studies which they feel will enable them to reach
their goal. They ranked motivation number two on
their scale. The specialized group ranked this
number three as did the basic level students but, the
specialize group ranked motivation much higher than
the basic level.
4. The dropout potential was ranked lowest by all three
levels. However, the basic level showed more
potential to drop out. The implication for the dropout
potential is that the basic level student may realize
that their goal is not within their reach. They are less
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motivated and are sensitive to the climate. The social
atmosphere of the school is more important than the
teacher-student relationship which may also be an
indication that this group may need to mature in
order to realize what should be a priority.
5. All three literacy levels ranked the dropout potential
low, this is an indication that all levels have a true
desire to remain in the program until they reach their
goals.
Summary
The findings of this study indicated that there was not a
significant relationship between potential adult literacy dropout,
school climate, and literacy levels. However, there was a
significant relationship between potential adult literacy dropout,
teacher-student relationship, and student motivation.
The literacy level that students are functioning on
determined how they ranked the variables in the study. Teacher-
student relationship was most important to the specialized level.
The school climate variable was most important to the basic level
students. The general level students were the most motivated,
and the basic level students showed the highest potential to drop
out of classes. All of the groups ranked dropout potential the
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lowest on their questionnaires indicating that the intention is to
complete their studies.
Finally, the following recommendations are made to
enhance the Adult Literacy Program. The recommendations
include teacher-staff training and coimseling services for the
students. It is important that the adult educators realize that they
play a key role in the students’ decision to stay in school.
Students should be encouraged to complete their studies
especially when they are on a lower level.
Recommendations
The findings, conclusions and implications derived from
this research warrant the following recommendations:
1. That teachers of adult literacy classes attend
workshops and/or classes dealing with the following
subjects: Motivational Techniques and Techniques in
Working with Multi-Level Classes.
2. That all employees of adult literacy including aides
and office staff attend workshops that deal with
Sensitive Training and Dropout Prevention.
3. That the students have access to a trained counselor
that may assist them with personal problems and/or
encourage (motivate) them to stay in school.
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4. That more research be done in the area of adult
teacher student relationships in order to determine








You do not have to write your name.
Please circle one answer for each statement which best expresses
your feelings.
1. My classroom is pleasant and comfortable.
a Yes b. Sometimes c. No
2. The teachers and/or staff here seem to have my interest in
mind.
a Agree b. Uncertain c. Disagree
3. I find it difficult to get interested in my school work.
a Very often b. Often c. Rarely
4. The learning center is a nice place to study.
a Agree b. Uncertain c. Disagree
5. Sometimes I feel like dropping out of this learning center,
a Very often b. Often c. Rarely
6. My teacher gives me the assistant I need with my school
work.
a Very often b. Often c. Rarely
7. I will be surprised if I stay here long enough to reach my
goal(s).
a Yes b. Uncertain c. No
8. I am afraid to ask my teacher questions.
a Most of the time b. Sometimes c. Rarely
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9. My mind wonders a lot, when I'm in class.
a Most of the time b. Sometimes c. Rarely
10. The class is so dull, sometimes I feel like leaving the
program.
a Very often b. Often c. Rarely
11. The staff here gives me the respect an adult should receive,
a Most of the time b. Sometimes c. Rarely
12. My family supports me in attending classes and encourages
me to continue.
a Very often b. Often c. Rarely
13. I like my teacher.
a Yes b. Uncertain c. No
14. I would study for self-improvement even if I didn't attend
classes.
a Yes b. Uncertain c. No
15. I find that the teachers and staff are helpful when I have a
problem related to my education.
a Very often b. Often c. Rarely
16. If it were not for the benefits I received, I would drop out of
this program.






Age range: 16-24 25-44
45-59 60 and older
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